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Abstract 

 

Despite the plethora of approaches used in pedagogical strategies in the Zimbabwean 

Universities, the question of relevance of these approaches to impart skills to the tourism 

graduates remains a subject of debate. The 21st century approach to tourism business is 

clearly defined as digitalized. Zimbabwean Universities are currently training tourism 

students aiming at meeting the international standards, but are heavily handicapped in 

using appropriate pedagogical strategies to mitigate quality gaps between tourism 

graduates and industry. Digitalized technical and non-technical skills are inseparable with 

tourism industry trends. This study sought to examine the use of ICT as a pedagogical 

strategy that universities may employ to address the 21st century digital era. The study also 

sought to assess the usage of ICT equipment in teaching tourism courses and the challenges 

universities encounter in addressing industry needs. A qualitative research approach was 

adopted targeting the significance of using a State University in assessing how the 

pedagogical strategies align with the digital tourism world. Interviews, questionnaires and 

focus group discussions were triangulated to gain an in-depth understanding of course 

materials, learner engagement, course technology, learner support and general course 

information in relation to industry needs. Research findings indicated the need for tourism 

pedagogical strategies in Universities to adopt a paradigm shift. 

 

Key words: pedagogical strategies, technical skills, non- technical skills, Information 
Communication technology, e- learning. 
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1.0 Introduction 

 

The digital revolution has been the technological force behind the innovation dynamics in 

industry in the last decade. This digital transformation has resulted in new products and 

processes being developed and implemented. However, there has not been an equal 

progression in Information Communication Technologies (ICT’s) skills development in Higher 

and Tertiary education (European Union, 2016). In practice the terms digitalisation and 

digitisation may be used interchangeably. Pedagogical strategies with a strong emphasis on 

new models and paradigms have sprouted in the extant of literature propounded by 

research papers and education experts in 21st-century society. The State Universities 

offering Tourism and Hospitality programmes in Zimbabwe maybe faced with multiple 

challenges in terms of updating lecturers’ pedagogical strategies to address the current gaps 

posed by the Information Age (IA) and Knowledge Culture (KC) within their teaching practice 

in the tourism and hospitality management programmes. Carneiro, Toscano & Díaz, (2012) 

cogently assert that several reforms and studies in various countries have been conducted 

as a result of the aforementioned challenges and have revealed vast inconsistences in the 

way the students are prepared for the tourism and hospitality industry for the 21st century. 
 

Digital literacy has been a globally studied topic in recent years especially in first world 

countries like the USA and the United Kingdom (Gutiérrez, 2010; Avello, López, Cañedo, 

Álvarez, Granados, & Obando, 2013a, and Humphrey, 2017). In general, various theoretical 

models by Eshet-Alkalai (2012) and frameworks (Guitert & Romeu, 2009; Gobierno Vasco, 

2012; Riel, Christian, & Hinson, 2012; Ferrari, 2013) for ICT competency reveal that that 

there is disparity between industry expectations and the graduates produced by 

universities. There are proposed competencies needed by any individual in order to perform 

in the digital environments emerging nowadays especially in the tourism industry. Such 

competencies may range from mere operations procedures such as use of Trip Advisor or 

Expedia in arranging bookings or accessing itineraries for trips to be undertaken. These 

competencies need to be rooted in students’ lectures in order to match the digitalised 

competencies required in tourism graduates. Studies were also undertaken that were 

leaning towards equipping lecturers (Prendes, 2010; Ministry of Education, 2011; UNESCO, 

2011; Area, Gutiérrez, & Vidal, 2012; NMC, 2013), unearthing that lecturer instruction in 

varying digital tools and their application as affirmed by Bawden (2008), the (now-digital) 

“new literacy campaign” for educators) is an increasingly important topic worldwide, and is 

rated the top most important pedagogical gap that should be minimised in an assortment of 

ways and from diverse viewpoints, if the idea of sustained tourism is to be maintained in 

developing countries such as Zimbabwe. 

 

Globalization and digitalisation have driven major advances in the world economies and 
society in recent decades (Prendes, 2010). Emerging economies have immensely benefited 
from digitalisation as their education sector and food security has improved as a result of 
access of relevant information on a timely manner. This phenomenon has promoted the 
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idea of a true global village as new job opportunities, digitisation and innovation across all 
sectors and ultimately the growth of the economies and in the Gross Domestic Products of 
many nations (Buhalis, 2013). 

 

Tourism is not only one of the largest industries in the world, but also the number one 
segment, accounting for 11% overall sales on the internet, whereas, 30% of online sales is 
generated by online travel alone (Hadzic, 2004). Kaul (2017) in his analysis asserts that, 
constrained economies realise a 0.5% increase in GDP per capita for every 10% increase in 
digitalisation, while advanced digital economies show a 0.62% increase in GDP per capita for 
every 10% digitalisation increase. It is evident that a growth in digitalisation will have a 
positive impact on economic growth. However, for the growth to occur the role of 
universities will be pivotal in ushering in the acceptance and application of these ICT 
technologies and employing them in their pedagogical strategies especially for the tourism 
and hospitality industry. In fact he who researches in education is a professional above all, 
of the educational research itself especial in the current digital era of the Internet of Things 
(IoT), where the most understood method of instruction is use of ICT especially in today’s 
universities. 

 

In the Global Information Technology report 2017-2018 published by World Economic 

Forum Zimbabwe Ranked at 121th position in Network Readiness Index, among 137 
countries going down by 3 positions in the overall ranking. The change is marginal, but this 
drop is an indicator of our slower pace than other countries. In the overview given the 

World Economic Forum, the lack of infrastructure (based on which it is ranked 116th) and 

low levels of skills among the population (115th) remain the key bottlenecks to widespread 

ICT adoption, especially in terms of individual usage (120th) (World Economic Forum, 2018). 
This somewhat rather poor standing in terms of ICTs serves as an urgent call for 
collaboration between universities and stakeholders in order to ensure that the necessary 
corrective measures are implemented in tertiary institutions to allow for the leveraging on 
ICTs for the mutual benefit of the whole hospitality and tourism industry. 

 

In Zimbabwe like in many other nations tourism and hospitality industry has been a major 
contributor in terms of foreign currency and national GDP growth (10%) and is one of the 
leading employers (Travel and Economic impact, 2017). However maintaining the status quo 
and refusal to adjust to the technological demands in the industry may prove detrimental to 
the envisaged growth of the industry. Tourism is an information-intensive sector, because 
tourists need to be provided with information about different services, attractions, routes 
and tourist guides in general, including updates and news on the go. The association 
between ICT and tourism is a tightly knit affair as information is the lifeblood of the tourism 
industry (Demovska, Silicka & Lubicka, 2016). The introduction of computer reservation 
systems in the 1960’s was the land mark in use of ICTs in the tourism industry, ICT has as a 
consequence evolved to be an essential part of the travel and hospitality industry and now, 
with the prevalence of Internet-enabled devises, it forms a significant part of tourists’ 
decision process making it an important aspect in universities that train tourism and 

hospitality management students for the digitalised 21st century industry. 
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Digitalisation of the tourism industry remains a global concern and cannot be ignored. It has 

to be addresed from the grass roots level, and dealing with this at the institutions of higher 

learning like university level may go a long way in improving the sale of tourism products 

nationally and internationally. The main focus of this study is to ascertain how Zimbabwe 

universities can align their pedagogical strategies to address the 21st century tourism and 

hospitality digitalised dynamics. The aim being, the need to align tourism graduates with 

competencies that will render graduates indispensible during this era of dynamic changes in 

the tourism and hospitality industry through utilisation of the digital skills imparted during 

their studies at university. 
 

2.0 Theoretical framework 
 

This study was premised on Rogan and Grayson’s theoretical framework of 2003. Grayson 
and Rogan (2003) proposed that the effectiveness of curriculum implementation is 
premised on three main components which are the Profile of Implementation (PoI), 
Capacity to Innovate (CtI) and Outside Influences (OI). In this theory the Profile of 
Implementation (PoI) is the heart of quality pedagogical strategies which specify the ideals 
of a set of curriculum proposals that are being put into practice at classroom level. The PoI 
has four sub-constructs namely; classroom interaction, science practical work, incorporation 
of science (THM) in society and assessment practices (Hattingh, Aldous & Rogan, 2017). The 
sub-constructs are concerned with relevance and applicability of the digitalised tourism and 
hospitality programmes to the tourism and hospitality industry needs and those of society 
at large. Focusing on these four sub-constructs of PoI enabled the researcher in the 
generation of data that related to effectiveness to which the Tourism and hospitality 
programmes address the tourism industry current needs. 
 

The Capacity to innovate (CtI) refers to the university factors that support or hinder the 
implementation of the tourism digitalised curriculum (Hattingh, Aldous & Rogan, 2007). 
Rogan and Grayson (2003) remind us that not all universities have the capacity to 
implement the tourism and hospitality programmes in the same manner. Its sub-constructs 
are lecturer factors, student factors, physical resources, and university ethos and 
management in terms of the level of support required to ensure the tourism programmes 
are delivered in a digitalised manner to address current industry needs (Aldous and Rogan, 
2013). 
 

Outside Influences (OI) refer to outside agencies or organisations that interact with the 
universities to facilitate implementation of the digitalised curriculum (Rogan & Grayson, 
2003). Such agencies or organisations are the players in the tourism and hospitality industry 
and other organisations in the ICT sector. The sub-constructs within Outside Influence are 
physical resources (for example, hotels and lodges), professional development (staff 
development programmes and on the job training sessions), new technologies (for example 
provision of new computer packages and online learning programmes), and monitoring. 
Generation of data on these four constructs provided in-depth insight into the role played 
by Outside Influences in supporting universities. 
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In summary, the three constructs in Rogan and Grayson’s theoretical framework helped to 
identify the key factors that were important in investigating the implementation of the 
digitalised tourism curriculum at universities. 
 

2.0 Learning areas that can be incorporated into the tourism and hospitality curriculum 
in Universities 

 

A teacher is no longer a beacon of knowledge, but rather a pathfinder who assists students 

in using the tools and resources they need to explore and attain new skills and pieces of 

knowledge (Páez, 2008; De la Torre & Domínguez, 2012). Therefore, in such an ever-

changing environment, educators (just like any other type of professional) need continuous 

updating in order to avoid joining the ranks of the “digitally illiterate” (Area, Gutiérrez, & 

Vidal, 2012). 

 

This digital literacy campaign cannot be limited to procedural knowledge on the use of ICT. 

As stated by Valerio and Valenzuela (2011), more than mere skills are required to use a 

piece of software or to operate a digital device; one needs to master a wide range of 

complex cognitive, motive, social, emotional and methodological skills in order to perform 

effectively in any digital environment (Freitas, 2010; Eshet-Alkalai, 2012). Teaching programs 

therefore depend on their significance as well as on lecturers’ motivation, disposition, 

training and competencies (Miratía, 2012). This process should not rely only upon lecturers’ 

willingness, but also on the level of their digital competencies in organization, planning and 

control undertaken by their relevant educational institutions as part of their digital strategy 

to conform to demands of the 21st pedagogical strategies. 
 

Tejada (1999), Majó and Marqués (2000), Marqués (2000) and Cabero (2014) summarized 

the ICT competencies required by lecturers in this modern information and knowledge 

society as; displaying a positive attitude towards ICT, setting of cultural instruments 

convenient for many personal and professional activities, awareness of the various uses of 

ICT in the context of pedagogical strategies for use in education and use of in the relevant 

ICT knowledge of the tourism and hospitality industry. The same authors contend that 

skillful use of ICT in students’ activities, text processors, e-mail, web browsing may not be 

under estimated. Thus integrating ICT into students’ curricula as a normal practice when 

planning (e.g., ICT as a set of tools in the scope of activities within the field of tourism) 

should be set as a didactic means and a vehicle for cognitive development. 
 

 

2.1 Ways lecturers’ knowledge can be improved to address skills’ needs of the tourism 
industry. 

 

The desire for unique, authentic experiences has resulted in an explosion in the use of social 
media sites to display information, photos and videos as well user generated content (UGC) 
(Pine and Gilmore, 1999). UGC refers to the information that is digitalised, uploaded by the 
users and made available through the Internet, often over social media or review 
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websites/apps is important to improve the lecturers pedagogical strategies in addressing 
the needs of the tourism industry. Thus knowledge of how to use UGC (also called electronic 
word-of-mouth -eWOM) is also critical. In the past, WOM tended to remain contained 
within an individual’s (offline) social network, but current developments in ICT makes it 
possible for consumers to expand the size of their social networks and make social 
communications more public than before, making it easier for tourism graduates to be 
compliant with lecturers’ knowledge in these areas and capacitate their learning 
experiences. A study in 2007 supported by the review site TripAdvisor clearly indicated the 
influence of UGC especially reviews in the decision making process of tourists, which can be 
improved by lecturers’ capacity to impart such knowledge to students enrolled in the 
tourism and hospitality programmes in universities (Cox et al, 2009) 

 

Consequently, the tourism industry is changing from a service industry to a knowledge 
industry based on an increasing proportion of travel planning and execution that customers 
undertake themselves (Gretel, 2007). It has become imperative that travellers/ tourists 
should be able to travel within a few days of booking and potentially within hours. Thus, this 
impulse has resulted in mobile sales of travel being powered by immediacy. A good 
knowledge base in lecturers’ knowledge on how to facilitate the learning of such 
competencies to students is vital. Under the current emerging business models of 
facilitation and personalisation, it is important for students to be taught how to collect 
consumer data, organise and analyse it to detect patterns that are useful for the business 
and for future decisions before they graduate to avoid the problem experienced by industry 
in retraining the trained (Xiang & Grezzelu, 2010). 

 

It should be noted that, certain competencies may be influenced by ones prior knowledge 

or experience with a phenomenon within the selected competencies. Most teachers, due to 

their age and other factors, have not participated as students in courses involving the use of 

education technology, which limits their perspective for understanding their students’ 
 

learning process in courses delivered through e-learning environments, for instance 

(Churches, 2009). Furthermore, this phenomenon occurs on an ongoing basis, since, in order 

to include new teaching tools, it is paramount that teachers learn first not only about the 

tools, but also through them. 
 

Figure 2. 1. Cyclic nature of the model and its relationship with learning processes 
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Adopted from Churches (2009) 
 

Figure 2.1 is a graphic representation of the intrinsically cyclic nature of the implementation 

of the developed framework, as well as its relationship with the learning processes 

proposed by Benjamin Bloom and tailored by Churches in 2009 for the digital era (Churches, 

2009). It becomes evident that ICT training for tourism and hospitality industry lecturers has 

to be undertaken on a continuous basis. Incorporating new tools into the lecturers’ 

professional environment is a critical matter to be taken into consideration for any type of 

lecturer training model in the 21st century, and this is based on one of the principles 

proposed by UNESCO on lifelong learning. 
 
 
 
 
 
 
 

 

2.2 Knowledge gaps that exist between the tourism and hospitality lecturers and the 
tourism industry 

 

Globally, the existence of knowledge gaps between the lecturers that teach tourism 

students and the industry requirements cannot be underestimated. A study conducted by 

the National Educational Technology Standards (NETS) for Teachers (ISTE, 2008), for the 

International Society for Technology in Education in the USA, revealed that the level of 

training that lecturers need to undergo training in order to effectively incorporate 

information technology into their teaching practice and into the various communicative, 

professional and collaborative activities in which they are involved. Similarly, Cabero (2004), 

highlighted that these standards are strongly related to the competencies and abilities 
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learners of different ages need when dealing with ICT. As a result, many of these issues were 

taken into account when building the Competency Framework for lecturers, since it is 

students who will benefit from a better training for teachers. For this reason it is significant 

that institutions of higher learning that prepare students for industry must meet the 

mimimum competency levels in order to impart the competency levels required by students 

when they graduate in these institutions. 

 

2.3 Challenges lecturers encounter in preparing students for the tourism and hospitality 
management skills requirements. 

 

Various challenges have always been encountered in many teaching disciplines that affect 

both the lecturer and the students. To date these challenges remain a subject of debate as 

in most instances there is virtually little that is done to address these recurrent challenges. A 

study by the Chilean Education Ministry launched in 2006 after realizing challenges in the 

the ICT Competency Framework for Teachers, was launched and later updated later on in 

2011 pursuant to the advances of the social web, also called Web 2.0 (Ministry of Education, 

2011). The following areas were identified as ICT competencies that needed to be addressed 

and were clustered into five dimensions which were; the teaching dimension, the technical 

or procedural dimension, the management dimension, the social, ethical and legal 

dimension and the professional responsibility and development dimension. Despite the fact 

that these challenges are teacher-oriented in general, they are applicable to our context 

provided that, in addition to these standards, certain specific issues are considered, such as 

the ones relating to research in the digitalization of pedagogies in tourism programmes. 
 

 

Further studies by NETS (2008) identified ICT competencies that are paramount in 

effectively intergrating ICT into the teaching, technical and educational institutions. NETS 

(2008) later reduced the five dimension into three major challenges which were; fluency 

with technology; learning – knowledge and digital citizenship. Each of these dimensions 

clusters a series of sub-competencies and, as they are considered to be specific tasks that 

students should be able to perform if both the lecturers and the institution of higher 

learning provide the platform for lecturers to practice in preparation for imparting 

knowledge to the students. Overall, institution of higher learning such as universities are 

largely crippled by lack of resources in order to impart the necessaries competencies 

required by the tourism industry on graduates. 

 

2.4 Reasons why lecturers teach tourism and hospitality management students the way 
they do. 
 

The ability of lecturers to deliver lessons that match the 21st century demands of the 

tourism industry is marred with multiple challenges which affect the delivery of tourism 
lessons in universities. Lack of teaching resources, and technically empowered lecturers in 
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the field of ICT, coupled with lack of collaboration between universities and industry 

becomes the top most reason why curricula in universities do not reflect on current trends 

in the tourism industry. A study that was conducted for the Cuban Tourism and Hotel 

Management Schools on an ICT Competency Framework for Cienfuegos Tourism and Hotel 

Management School (EHTCF) revealed that for effective convergence between the 

pedagogical strategies used by lecturers there is need to align the teaching methodology to 

a digital literacy model for teachers. 

 

This model clusters competencies in two major domains that have specifically two levels, 

that is level 1 which relates to knowledge , skills and values acting as support for the use of 

ICT and level 2 which is application-creation including the competencies needed to design, 

implement and evaluate ICT actions with a reflective outlook. At level 1 lecturers are 

expected to be able to work with computer systems and networks, be able to operate office 

software packages, searching, assessing, sharing and organizing information and being 

aware of the impact of digitalization on the field of the tourism industry. At level 2 lecturers 

must be able to freely implement virtual environments and cultivate learning experiences in 

students and be able to apply methods that foster developmental learning thorough ICT. In 

this vein, it then inculcates in students the ability to publish their scientific and intellectual 

production and marketing of tourist products not only for their institutions, but even 

beyond for the organisations they will work for. Overall it can be ascertained that lecturers 

teach the students the way they do, not only because they are failing to teach, but 

universities may not also be capacitated to enable them to do so. 
 

3.0 Research methodology 

 

This study was premised on an interpretivist research paradigm that sought to provide an 
 

overview of the tourism world (Atieno, 2009). It advocate for the reality in the teaching and 
 

learning of tourism students in relation to how well the used pedagogical strategies used by 
 

lecturers addressed the 21st century demands of the tourism and hospitality industry. 
 

Altough subjective its main focus was to get the views and opinions of lecturers and 
 

students on the extent to which the pedagogical strategies they use address the need of the 
 

tourism industry (Creswel, 2005). This study employed a qualitative research approach by 
 

comparing the pedagogical strategies used by lecturers in the universities and the tourism 
 

graduate the industry needs. This approach was useful in this study as it facilitated in 
 

answering the questions such as what, why and how (Creswel, 2014) the pedagogical 
 

strategies used by lectures in university to prepare students for the tourism industry were 
 

employed. This approach allowed the researcher to interact with the participants in their 
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natural setting in order to generate in-depth information on the implementation of the 

digitalised tourism and hospitality curriculum as advocated by Kumar (2011). 
 

The study design used a case study design consisting of selected individuals in their 

uniqueness in being the most suitable group to provide data sought through research 

instruments (Zainal, 2007). All lecturers and students doing tourism programmes in 

Zimbabwea universities formed the population of the study, but only one university was 

conveniently selected to form the study sample. Only the eight students doing the tourism 

and hospitality management in Part 4 and all their eighteen lecturers who taught them from 

Part 1 to Part 4 were further purposively selected (Creswel, 2009). This was done because 

students at Part 4 are at their final year and have also done work related attachment, hence 

their advantage and experience in being taught by lecturers at the university and industrial 

exposure in the digitalised world. 
 

Semi- structured interviews and questionnaires were used to solicit data from lecturers, 

while focus group discussions were used on students (Creswell, 2014). Semi-structured 

interviews gave the opportunity for the interviewee to dialogue with the interviewer 

(Kumar, 2011). Questionnaires enabled the interviewees to be flexible and express 

themselves in the best way they could regarding how they conducted their lessons. Focus 

group discussions helped to save time, generate more information than what is gathered 

from an individual, and allow clarification of facts through probing the students to how 

pedagogical strategies addressed the issues of the digitalised tourism industry (Creswell, 

2014). 

 

 

4.0 Presentation and Discussion of findings 
 

4.1 Ways lecturers’ knowledge can be improved to address skills’ needs of the tourism 
 

industry 
 

Table 4.1 Ways to improve lecturers’ knowledge 
 

Ways to improve lecturers knowledge Frequency Percentage % 
   

Use of digital cameras and digital video 0 0 

cameras   
   

Mp3 players 2 11 
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Gaming devices 1 6 
   

eBook 4 22 
   

Use of the web and mail functions 5 27 
   

Office functions of the PC laptop 7 38 
   

Use of smart boards 5 27 
   

Total 18 100 
   

 

 

Table 4.1 above indicates the use of digital cameras and digital video was the least selected 

method of teaching chosen by lecturers as a means of imparting knowledge to students 

doing tourism and hospitality management. According to Páez, (2008) and De la Torre & 

Domínguez (2012), a teacher is no longer a beacon of knowledge, but rather a pathfinder 

who assists students in using the tools and resources they need to explore and attain new 

skills and pieces of knowledge. The above results reflect that there is a knowledge gap 

among the lecturers on use such devices to deliver lesson to students using the digitalise 

devices to match the tourism industry needs. 

 
 
 
 
 

 

4.2 Learning areas that can be incorporated into the tourism and hospitality curriculum in 
universities 

 

On learning areas that can be incorporated on the hospitality and tourism curriculum, 25% 

of the respondents indicated that there is need for inclusion of the Information Technology 

in all lesson, 30 % highlighted the need for information Technology and communication ICT, 

10% indicated the need for digital technology and 35% supported the inclusion of electronic 

Tourism as a necessary component for teaching tourism students. Similarly the study by the 

Chilean Education Ministry launched in 2006 also realized such challenges in the ICT 

Competency Framework for Teachers. 
 
 

4.3 Lecturers’ teaching methods that can be improved to address the skills’ needs of the 
tourism and hospitality industry 
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6% Lecture Method  

0%6%  

Excursions 
 

11% 
 

16% 
Seminar classes 

 

 
 

11% 
Online e-learning 

 

 
 

 Guided Inquiry 
 

6% Game based learning 
 

 
 

21% Role play 
 

6% 
Project based 

 

17% 
 

Demonstration  

 
  

 

 

Figure 4.1 Lecturers teaching methods. 
 

On teaching methods that can be improved for lecturers, twenty one percent (21%) of 

lecturers were of the opinion that the most important teaching method that needed to be 

improved was seminars mode of delivery. Only six (6%) felt that the lecture method, guided 

inquiry and game based learning could be areas that need improvement. These findings are 

in variance with findings that were carried out by the Chilean government probably 

explaining the vast technology gap between Zimbabwe lectures and Chilean lecturers. In the 

Chile study most lecturers felt that there was need, to improve on game based learning and 

e-learning. 

 

4.4 Knowledge gaps that exist between the tourism and hospitality lecturers and the 
tourism and hospitality industry trends 

 

Table 4.2 Knowledge Gaps 

 

Knowledge Gap Areas Frequency Percentage % 

   

Big Data Analytics 6 33 

   

Internet of Trends 2 11 

   

Cloud computing trends 3 16 

   

Web page trends 3 16 

   

Millenial  –  New  digital 4 22 

travelers   
   

Total 18 100 
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Table 4.2 above depicts the number of lecturers from a pool of 18 who indicated that there 

is significant knowledge gaps between industry and universities. Only 11% of the lecturers 

identified significant knowledge gaps with regards to the current Internet trends, which 

include the development of web 3.0 from web 2.0, smart and intelligent system and the use 

of 3D holographic projection systems. Thirty three percent (33%) of lecturers interviewed 

were ignorant on Big Data trends, digital foot prints and the Internet of Things (IoT) and how 

they can be applied in the tourism and hospitality industry. These findings were in concord 

with findings in a study by the European Union in 2012, highlighting a huge gap between 

lecturer knowledge and knowledge applied in industry. 

 

4.5 Reasons why lecturers teach tourism and hospitality management students the way 
they do. 

 

On reasons why lecturers teach tourism and hospitality the way they do, fifty-six percent (56 

%) cited lack of resources, eleven percent (11%) attributed teaching style to prior training; 

sixteen percent (16%) ignored ICTS due to attitude towards their use and seventeen (17) 

percent were under time pressure which influenced their teaching. The findings concurred 

with findings by the World economic forum (2018), where Zimbabwe had poor 

infrastructural development which hindered the digitalisation process. (World Economic 

Forum, 2018). 
 
 
 
 
 

 

4.6 Students’ perception on teaching methods being used by lecturers to deliver tourism 
lessons. 
 

Of the eight students who were interrogated through focus group discussions, five students 

highlighted that their lecturers had some challenges in use of some latest Internet of Things 

packages. Three students were indifferent in this matter. According to the discussions 

students felt that there is need for constant exposure of their lecturers to ICT training as a 

way of keeping abreast with current changes. Students views are in line with finding by 

NETS (2008) which indicated that lecturers need training that will make them to be fluent 

with technology, current learning – knowledge and digital citizenship. 
 

Conclusions 

 

It can be concluded that there is need for a paradigm shift in pedagogical strategies used by 

lecturers in universities and the contemporary digitalized trends that the 21st century 

requires. In addition it may also be concluded that there is need for mutuality and constant 
collaboration between institutions of higher learning like universities to be always in touch 
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with prospective employers of the graduate students. There is need for constant upgrading 
of lecturers technical skills to match the current digitalized tourism world. 
 

Recommendations 

 

• The government through the Ministry of tourism in collaboration with ministry of 

Industry, ministry of ICTS and higher and Tertiary education should establish a 

National ICT framework for Lecturers and Polytechnic colleges. The Framework 

should have a minimum body of knowledge (MBK) on digitalization. 

 

• There is need for a comprehensive and inclusivity of on the job training and 
education (OJET) in digital platforms at Universities. 

 

• There is prudency in organizing Internship programmes for students by universities 

during semester break and holidays to allow students to be constantly in touch with 

the industry trends for lifelong learning. 
 

• Increase university and fiscal allocation towards digitalisation in the industry. 

 

• Need to set up a national repository of information linking all universities to aid in 
information sharing and the economies of scale. 
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